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The Study

To iteratively design a 12-week “replacement unit” for students classified as 

“Long Term English Learners” in 8th Grade ELA.

• RCT to be conducted next semester.

• Teachers in the control group will receive 4 days of professional 

development and ongoing implementation support.
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Our 
Theoretical 
and 
Pedagogical 
Perspectives

• Sociocultural/Ecological Theory

• Educative 

• Dialogic Interactions focused on the 

development of Oracy
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Sociocultural 
Theory

Development follows learning 

(therefore, instruction 

precedes development)

Participation in activity is 

central in the development 

of knowledge

Participation in activity 

progresses from 

apprenticeship to 

appropriation, from the social 

to the individual plane

Learning can be observed as 

changes in participation over 

time

Future-Oriented 
Pedagogy
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Educative Materials

• Educative materials have the goal of supporting teacher learning as they 

design and enact lessons (Davis et al 2017)

• We added the goal of fostering student autonomy through social 

engagement in metacognitive processes

• Formative and summative assessment practices are an integral part of 

the curriculum for students



6

Critical Dialogic Interactions 

• Go beyond IRF to engage students in jointly constructing knowledge 

(Sinclair & Coulthard, 1975; Mehan, 1979)

• Students must have deliberately crafted and frequent opportunities to co-

construct understandings, and to engage with multiple perspectives, 

ideas, and backgrounds in their classrooms (Mercer, 2019; Alexander, 

2020; Walqui & Schmida, 2022; )

• Opportunities for critical dialogic teaching can foster students’ ability to 

build upon their own life experiences and their understanding of the world 

in which they live (Walqui, 2024)
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Where we 
began

We began our work by critically analyzing 

district mandated curricula for English 

Language Arts
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Curriculum A:

A review of the 
current curricula 
used by the 
district
revealed an 
overall inclusion 
of interesting 
and varied texts
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Students 
mostly work 
either alone or 
as a whole 
class
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Students have 
few 
opportunities 
to work in 
pairs or small 
groups 
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Opportunities 
to work 
together are 
unstructured 
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Curriculum B:

A review of a 
second national 
curriculum 
showed similar 
features 
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Teacher centered activities and limited opportunities 
for students to speak and interact

Activity 1.8 “Taking a 

Stand on Legal Issues” 
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Activities and 
Actions 
Proposed by the 
Curriculum are 
mostly teacher- 
centered or 
teacher- 
directed

4. Teacher points students to the title and reads 

the first sentence aloud. 

a. Teacher asks students to think critically 

about how the title connects to the 

speech. 

b.Teacher discusses the emotions of the 

speech and its purpose: To surrender.

c. Teacher asks students to think about how 

the tone of defeat and sadness in each 

line of the speech contributes to the 

overall message.
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We then Designed our Our Replacement Curriculum 
(2020) 

• Based on the needs assessed, we designed and developed 12 weeks of 

educative replacement units, with:

• Enticing themes to serve as mirrors and windows for students

• Instructions (in the form of a Student Instruction Booklet) for students that 

detail both the purpose and the process of each task as well as all graphic 

organizers 

• A Student Text Booklet that contain all of the texts (both visual and written)

• Teacher Educative Notes that contain annotations and elaborations for 

select tasks in a separate Teacher Manual
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Our Initial Curriculum (2020)
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Our Educative Materials for Teachers

Detailed annotations include:

• Explanations of the pedagogical purpose of each task and its link to 

other tasks

• Implementation directions and suggestions for variations; 

• Reminders of what has come before and where the lesson is headed; 

• Formative assessment tasks and options for teacher response to 

student learning that guide next development 
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Implementation 
#1: 

Unit 1 

Teacher Educative 
Materials
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Our Educative Materials for Students

Educative notes to students in the curriculum are designed to explain:

• What and why they are learning

• Structure and process for their learning

• Clear criteria for desired performance as it relates to learning goals

• Activities that invite students to reflect –in interaction with peers- about 

the process and content of their learning, where they have been, and 

where they can go next.
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Implementation 
#1: 

Unit 1 

Student Educative 
Materials
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Unit 1 Implementation Findings

Positive Responses to the Curriculum Challenges of the Curriculum

Teachers initially thought their students 

would find the curriculum too difficult, but 

in fact students were able and capable 

of doing the work

Pacing

Both teachers and students found the 

topics engaging and interesting

Both teachers and students found the 

amount of instructions, and how the 

instructions were presented, to be 

overwhelming

Teachers reported an overall increase in 

student participation, collaboration, and 

talk

Teachers did not consult the separate 

teacher manual, and instead relied 

exclusively on the student instructions
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Implementation and Revision Timeline

Implementation 1: LAUSD Spring 2022 (Units 1 and 2)

• Refined Units 1 and 2

Implementation 2: NYC Summer Session 2022 (by authors) 

• Refined Units 1, 2, and 3

Implementation 3: LAUSD Spring 2023

• Refined Units 1, 2, and 3

Implementation 4: LAUSD Spring 2024

• Refined Units 1, 2, and 3
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• Thematic Units

• Spiraling Construction

• Aligned to ELA Standards

• Aligned to SBAC 

assessment

• Teacher Educative Notes

• All handouts and texts 

included in booklets

Our Final Replacement Materials



25

• Thematic Units

• Spiraling Construction

• Aligned to ELA Standards

• Aligned to SBAC 

assessment

• Teacher Educative Notes

• All handouts and texts 

included in booklets

Our Replacement Materials



26

• Thematic Units

• Spiraling Construction

• Aligned to ELA Standards

• Aligned to SBAC 

assessment

• Teacher Educative Notes

• All handouts and texts 

included in booklets

Our Replacement Materials



27

• Thematic Units

• Spiraling Construction

• Aligned to ELA Standards

• Aligned to SBAC 

assessment

• Teacher Educative Notes

• All handouts and texts 

included in booklets

Our Replacement Materials



28

• Thematic Units

• Spiraling Construction

• Aligned to ELA Standards

• Aligned to SBAC 

assessment

• Teacher Educative Notes

• All handouts and texts 

included in booklets

Our Replacement Materials



29

Our Replacement Materials

Woven through out each unit, lesson, and task:

• Apprenticeship opportunities for students provided by well-

structured conversation and interaction

• Supports that deliberately target the development of writing skills
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Culminating Task(s)
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Sample Tasks
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Task #5:
Image Match

• Form groups of three.

• Place the images you receive face up in the 

middle of your table.

• Each person will read one of the description 

cards to themselves first and think about 

which picture it is describing.

• Each person will explain why they think their 

description matches one of the pictures.

• The group as a whole must agree.

• Once you have matched your photos and 

descriptions, fill out the handout.
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Task #6:
Reading Jigsaw

In groups of four:

• Silently read your card to yourself. 

• Think about where the information you read 

might go in a paragraph and answer the 

questions on your handout.
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Task #6:
Reading Jigsaw

Now put the text together as a group.

1. Whoever thinks they have the first part 

begins by summarizing the information on 

their card and explaining why they think their 

card goes first.

2. The group must agree before the reader 

puts the card on the table

3. Whoever thinks they have the next card 

repeats the process.

4. Keep going until you have put the text 

together.
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Voices from Students

“Look! At first I only had two things 
[written down], and now because of you 
guys, I have all this!”

--Students sharing and discussing the 
bubonic plague 

Steven: Athena is brave and probably 
smart. What is our evidence, though?

Maria: She wins the challenge. Page 5, 
paragraph 10. She wins. That's our 
evidence.

Luis: That's an inference, right? Let's 
put that. 

Steven: We finished with the character 
traits. I finally finished my work in class! 
[To Luis] I finished my work in class!
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Voices from Teachers

“I will definitely take what I have 
learned and apply it to my own 
lessons. Structured ways for 
students to talk and work together, 
but also different ways to start and 
support writing. I had never thought 
of writing like that before.”

"I learned that nothing comes easy 
and I always have to plan. 
Everything is not written for you. You 
have to read first, plan it out, know 
your kids, wrap your head around it. 
Plan ahead, and anticipate what 
might come up. I knew that, but this 
experience has really reinforced that 
for me." 



MICRO-SYSTEM

The Learner

classroom

& peers

curricular materials

pedagogy

teachers



EXO-SYSTEM

societal institutions

policy

district

mass media

publishers/

testing

Our work was possible because of an ecological view of 
equitable and quality instruction for English Learners

MESO-SYSTEM

school

work

family

neighborhood
MICRO-SYSTEM

classroom 

& peers

curricular 
materials

pedagogy

The Learner
teachers

MACROSYSTEM
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For more information, please contact:

Visit our website at 

www.elrdcenter.wested.org

Mary Schmida

mschmid@wested.org

Lee Hartman

lhartma@wested.org

Thank You!

http://www.elrdcenter.wested.org/
mailto:mschmid@wested.org
mailto:lhartma@wested.org
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Thank you!

Questions?
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